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School Overview
	Detail
	Data

	School name
	Gorsefield Primary School

	Number of pupils in school 
	330

	Proportion (%) of pupil premium eligible pupils
	56%

	Academic year/years that our current pupil premium strategy plan covers 
(3-year plans are recommended)
	2026-2029


	Date on which it was reviewed
	31.07.26

	Date on which it will next be reviewed
	31.07.27

	Statement authorised by
	Ruth Onyekaba- Head Teacher 

	Pupil Premium Lead
	Ruth Onyekaba- Head Teacher

	Governor / Trustee lead
	Emma Wynne-Jones 


Funding Overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	2025-2026 £243,915
2026-2027 £269,700
2027-2028 TBC

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	2025-2026 £243,915
2026-2027 £269,700
2027-2028 TBC
For 3-year period: £ TBC



Part A: Pupil Premium Strategy Plan 2026-2029

	Statement of Intent

	At Gorsefield, we believe that every child and adult can excel in everything they do. Our vision, ‘Gorsefield inspires and challenges all children and adults to excel in everything they do,’ is the foundation of our commitment to excellence, inclusion and opportunity. We believe every pupil deserves access to the highest expectations, exceptional teaching, rich experiences and an ambitious curriculum that enables them to flourish.
Our Learning Without Limits approach has been intentionally designed to ensure that every child, regardless of background, starting point or circumstance, develops the knowledge, skills, character and confidence required to succeed. It is a curriculum built on the belief that opportunity should never be limited by disadvantage.
We firmly believe that deprivation is not a deficit. Disadvantaged pupils are not defined by circumstance, but by their potential to achieve, contribute and excel. Our Pupil Premium strategy is therefore rooted in equity: identifying individual barriers with precision, responding effectively and ensuring all pupils- including disadvantaged pupils who are already high attainers- are challenged to achieve the highest standards.
High-quality teaching is at the heart of our approach. All pupils benefit from a consistently ambitious curriculum, expert teaching and purposeful learning experiences. Where additional barriers exist, including for vulnerable pupils such as those with a social worker, children who are looked after and young carers, we provide carefully targeted, evidence-informed support that enables pupils to access the full breadth of opportunities available to them.
Our approach is responsive to individual need, informed by robust diagnostic assessment rather than assumptions about disadvantage. We recognise that pupils experience barriers in different ways and therefore ensure provision is carefully matched, regularly evaluated and adapted to secure the strongest possible outcomes. Through our relentless commitment to excellence, inclusion and opportunity, disadvantaged pupils are empowered not only to succeed, but to flourish.
To ensure our strategy remains highly effective, we will:
✓ Maintain the highest expectations for disadvantaged pupils, ensuring they are consistently challenged through ambitious teaching and learning opportunities.
✓ Identify and address barriers at the earliest opportunity through precise assessment, timely intervention and responsive support.
✓ Embed collective responsibility for disadvantaged pupils’ outcomes, with all staff committed to removing barriers and ensuring pupils achieve their full potential.
✓ Ensure all pupils access a rich and diverse curriculum beyond the classroom, including enrichment opportunities in sport, music, outdoor learning and wider cultural experiences.
✓ Provide high-quality pastoral and nurture support that develops pupils’ emotional wellbeing, resilience, self-regulation and readiness to learn.
✓ Ensure disadvantaged pupils who require additional support benefit from targeted opportunities, including breakfast provision where appropriate, to promote positive relationships, wellbeing and successful engagement with learning.
✓ Work in partnership with families to sustain excellent attendance and punctuality, providing proactive daily support where required to ensure disadvantaged pupils attend regularly and access every learning opportunity.
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	Challenges

	This details the key challenges to achievement that we have identified among our disadvantaged pupils.

	Challenge Number
	Detail of Challenge 

	1
	Language deficits on entry to the early years, particularly in vocabulary and oral language, create barriers to accessing the curriculum, developing communication skills and achieving strong outcomes.

	2
	Disadvantaged pupils demonstrate weaker mathematical fluency than their peers, experiencing greater challenges with number sense, recall of key facts and applying foundational knowledge, creating barriers to confident reasoning and problem solving.

	3
	Disadvantaged pupils enter school with lower baseline literacy skills and experience greater challenges in phonics, reading fluency and comprehension, creating barriers to becoming confident, fluent readers.

	4
	Disadvantaged pupils experience greater social, emotional and mental health challenges. These needs can impact attendance, engagement, self-regulation and readiness to learn, creating barriers to positive academic and personal outcomes.

	[bookmark: _Toc443397160]5
	Although attendance for disadvantaged pupils is above national and persistent absence is significantly below national, disadvantaged pupils with SEND continue to have lower attendance than their peers. Barriers to consistent attendance for this group remain a challenge, impacting access to learning and progress.



	Intended Outcomes 

	This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.

	Intended Outcome
	Success Criteria

	Challenge 1
Language deficits on entry to the early years, particularly in vocabulary and oral language, create barriers to accessing the curriculum, developing communication skills and achieving strong outcomes.
	Disadvantaged pupils make exceptional progress in vocabulary and oral language from their starting points.
100% of pupils attain stage 9 WELCOMM by the end of reception and are therefore in line with speech, language and communication skills. 
Pupils develop the communication skills, confidence and language foundations required to access the curriculum successfully and achieve strong outcomes. This will be measured using the Language Framework.

	Challenge 2
Disadvantaged pupils demonstrate weaker mathematical fluency than their peers, experiencing greater challenges with number sense, recall of key facts and applying foundational knowledge, creating barriers to confident reasoning and problem solving.
	Disadvantaged pupils make exceptional progress in mathematical fluency from their starting points, developing secure number sense, rapid recall of key facts and the ability to apply foundational knowledge accurately. 

Ensure standards of Year 4 MTC remain in the top 3% with an overall average mark of 24.5+ and 90% of disadvantaged pupils attaining 25/25

School Improvement Link Targets
Sustain the school’s combined KS2 performance within the top 3% nationally across EXP and GDS standards, securing exceptional outcomes for all pupils despite levels of deprivation. (SIP Link Target)
Sustain multiplication check outcomes within the highest-performing schools nationally, ensuring pupils develop secure and fluent recall of multiplication and division facts to underpin mathematical fluency and future attainment. (SIP Link Target)

	Challenge 3
Disadvantaged pupils enter school with lower baseline literacy skills and experience greater challenges in phonics, reading fluency and comprehension, creating barriers to becoming confident, fluent readers.
	Disadvantaged pupils make exceptional progress in reading from their starting points, developing secure phonics knowledge, reading fluency and comprehension skills. Pupils are confident, independent readers who can access the wider curriculum successfully, with outcomes of disadvantaged in line with their all. 

Outcomes for disadvantaged pupils in PSC and Reading to be above national disadvantaged and above national all. 

At least 90% of disadvantaged Year 1 pupils achieve the expected standard in the PSC in 2027, with performance closely matching or exceeding that of non-disadvantaged peers.

KS2 Reading 2027:
100% of disadvantaged pupils across KS2 can read 90+ wpm by July 2027

100% of disadvantaged pupils by the end of KS2 will score ‘expected/ above’ 12+ on EARs fluency scale. 

Disadvantaged pupils demonstrate confident decoding skills and fluency in early reading tasks, with formative assessment showing secure application of phonics and reading knowledge. 

School Improvement Link Targets
Sustain phonics outcomes within the highest-performing schools nationally, ensuring pupils secure the essential knowledge and skills to read fluently and confidently, regardless of starting point or background. (SIP Link Target)

	Challenge 4
Disadvantaged pupils experience greater social, emotional and mental health challenges. These needs can impact attendance, engagement, self-regulation and readiness to learn, creating barriers to positive academic and personal outcomes.

	Disadvantaged pupils develop strong emotional resilience, self-regulation and readiness to learn, enabling them to engage positively with school life and learning. 

100% of pupils in Year 4 achieve the TPQL 

100% attendance to nurture breakfast club to support SEMH 
 
Disadvantaged pupils experience improved emotional wellbeing, resilience and engagement, evidenced through pupil voice, surveys, observations and wellbeing measures. Participation in enrichment opportunities increases, narrowing engagement gaps with peers. Strong parental partnerships and embedded whole-school wellbeing approaches through MHM to ensure sustained positive outcomes for pupils’ personal development and academic success.


	Challenge 5
Although attendance for disadvantaged pupils is above national and persistent absence is significantly below national, disadvantaged pupils with SEND continue to have lower attendance than their peers. Barriers to consistent attendance for this group remain a challenge, impacting access to learning and progress.

	PPG attendance improves to at least 96% for 2026-2027
Persistent absence rates show a year-on-year reduction with 10% OA for PPG by end of 2026-2027. 
The attendance gap between disadvantaged pupils and their peers is no more than 0.5%.

Strategic attendance interventions (e.g. mentoring, family liaison, rewards systems, parental engagement programs) are in place and documented, especially for pupils at risk of persistent absence.




	Activity in this Academic Year: 2026-2027	

	This details how we intend to spend our pupil premium (and recovery premium funding) this academic year 2026-2027, to address the challenges listed above.

	Challenge 1
Language deficits on entry to the early years, particularly in vocabulary and oral language, create barriers to accessing the curriculum, developing communication skills and achieving strong outcomes.

	Our commitment is to protect and extend the highly effective oracy provision already embedded across the school, with a particular focus on removing language barriers from the earliest point of entry. Through specialist leadership, sustained professional development and rigorous monitoring, we continue to strengthen staff expertise in developing pupils’ vocabulary, communication and oral language.  In Early Years, our sharp focus on early language development ensures pupils rapidly build the vocabulary, confidence and oral skills needed to access the curriculum. Across the school, we refine oracy assessment and tracking, embed consistent approaches to vocabulary development and provide purposeful opportunities to develop communication, confidence and leadership.
As a result, pupils overcome early language barriers, disadvantaged pupils make exceptional progress and all pupils develop the communication skills needed to access learning, participate confidently and achieve outcomes that reflect their potential- securing the foundations for social mobility and equity well beyond primary school.

	Area
	Activity
	Evidence that supports this approach

	Teaching 
Cost Staff:
£45341.60
£1133.16
£2785
Cost Resource:
£9,163.10
	Strengthen specialist oracy leadership: Continue to develop specialist leadership capacity, ensuring staff expertise remains current and high-quality oracy practice is consistently embedded across the curriculum.

Language of Learning- Early Years: Sustain the strong focus on communication and language, ensuring disadvantaged pupils develop the vocabulary, confidence and oral language needed to access learning and succeed. Continue to track this using the windscreen and intentionally build into planning. 

Track and respond to need: Continue to use Arbor to assess and track oracy, enabling leaders and teachers to identify emerging gaps early, respond precisely and sustain strong outcomes for disadvantaged pupils.

Embed vocabulary across the curriculum: Maintain a whole-school approach through shared glossaries, agreed definitions and high expectations for subject-specific language, ensuring disadvantaged pupils can access and articulate ambitious learning.

Develop purposeful talk: Continue using My Happy Mind conversation cards across Early Years to promote purposeful talk, emotional literacy and confident communication from the earliest stage.

Targeted language intervention: Deliver and rigorously track daily Welcomm intervention for identified pupils, ensuring support is precisely matched to need, progress is monitored closely and emerging gaps are addressed swiftly.
	EEF- Communication and Language Approaches (Early Years)
Current evidence: +7 months, moderate evidence; specifically addresses vocabulary, language, talk, social communication, staff training and disadvantaged children.

EEF- Oral Language Interventions (updated May 2025)
Current evidence: +6 months, based on 188 studies; particularly strong for approaches integrated into the curriculum and relevant to disadvantaged pupils.

The WellComm Toolkit: Impact on Practitioner Skills and Knowledge and Implications for Evaluation Research.

One to one tuition | EEF (educationendowmentfoundation.org.uk)

Small group tuition | EEF (educationendowmentfoundation.org.uk)


	Challenge 2
Disadvantaged pupils demonstrate weaker mathematical fluency than their peers, experiencing greater challenges with number sense, recall of key facts and applying foundational knowledge, creating barriers to confident reasoning and problem solving.

	Our commitment is to protect and extend the highly effective mathematics provision already embedded across the school, ensuring disadvantaged pupils continue to thrive. In line with our School Improvement Plan and national priorities, we will further strengthen mathematical oracy, enabling pupils to articulate their thinking, use precise mathematical vocabulary and develop deeper conceptual understanding.  Through sustained subject leadership, professional development and rigorous assessment, we will strengthen approaches that secure number sense, fluency, recall and the application of foundational knowledge. By further embedding rich mathematical talk and purposeful reasoning across the curriculum, pupils will develop the confidence and conceptual understanding to tackle increasingly complex problems.  As a result, pupils overcome early mathematical barriers, disadvantaged pupils make exceptional progress and all pupils develop the fluency, confidence and reasoning skills needed to access learning, participate confidently and achieve outcomes that reflect their potential- securing the foundations for social mobility and equity well beyond primary school.

	Area
	Activity
	Evidence

	Targeted academic support  
Cost Staff:
£13702.80

Cost Resource:
£15,000
£5000
	Mastering Number- Nursery: Extend the NCETM Mastering Number programme into Nursery, establishing a strong foundation in number sense and securing coherent progression from ages 2–11.

Multiplication fluency:  Years 3–5: Deliver daily targeted multiplication intervention, with rigorous assessment and tracking to identify gaps early, accelerate fluency and ensure disadvantaged pupils secure key facts.

Mathematical talk: Through collaboration with the Turing Maths Hub, embed a progressive model of mathematical talk, aligned with emerging national priorities from the curriculum and assessment review, enabling pupils to articulate reasoning, use precise mathematical language and develop deeper conceptual understanding.

Provide termly leadership release time to work alongside the Turing Maths Hub, strengthen practice and evaluate impact.
	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to one:
One to one tuition | EEF (educationendowmentfoundation.org.uk)
And in small groups:
Small group tuition | EEF (educationendowmentfoundation.org.uk)

Mastering Number at Reception and KS1 - trial | EEF

Improving Mathematics in the Early Years and Key Stage 1 | EEF

EEF | Building number fluency

Improving Mathematics in Key Stages 2 and 3 | EEF


	Challenge 3
Disadvantaged pupils enter school with lower baseline literacy skills and experience greater challenges in phonics, reading fluency and comprehension, creating barriers to becoming confident, fluent readers.

	Our commitment is to protect and extend the highly effective early reading provision already embedded across the school, ensuring disadvantaged pupils continue to thrive as confident, fluent readers. Through sustained phonics leadership, rigorous assessment and continuous refinement of practice and quality CPD, we will secure strong decoding, fluency and comprehension from every pupil’s starting point.  We will maintain a sharp focus on identifying and closing emerging gaps early, including those arising through in-year admissions, ensuring disadvantaged pupils receive timely, precise and unwavering support.  As a result, pupils overcome early literacy barriers, disadvantaged pupils make exceptional progress and all pupils develop the reading fluency, confidence and comprehension needed to access learning, participate fully and achieve outcomes that reflect their potential- securing the foundations for social mobility and equity well beyond primary school.

	Area
	Activity
	Evidence

	Targeted academic support  
Cost Staff:
£4961.28
£1566.72

£28864.80
£9621.60
£9000

Cost Resource:
£8000
	Targeted reading intervention: Ensure pupils at risk of falling behind receive timely, high-quality targeted intervention, with impact rigorously monitored by the Reading Lead, Trust Reading Champion and RWI link SIP.

Daily FTT intervention: Deliver daily FTT for identified pupils, including disadvantaged pupils, through targeted 1:1 Read Write Inc. tutoring from Reception to Year 6, with progress closely tracked.

Quality CPD and coaching: Provide targeted CPD, coaching and progress support to ensure staff deliver high-quality, consistent 1:1 Read Write Inc. tutoring that is precisely matched to pupil need. Include weekly RWI coaching for all teachers of RWI and side by side coaching.

Sustained RWI leadership: Protect three hours per week for the RWI Lead to deliver coaching, alongside weekly CPD for all RWI teachers, ensuring practice remains consistently strong and responsive to need.

Strong foundations in Nursery: Strengthen the Nursery focus on early reading, communication and oracy, aligned with the School Improvement Plan, ensuring children develop the language and early literacy foundations needed for future reading success.
	One to one tuition | EEF (educationendowmentfoundation.org.uk)

Phonics | EEF (educationendowmentfoundation.org.uk)

Choosing a phonics teaching programme - GOV.UK (www.gov.uk)

EEF | Early literacy

Phonics | EEF

Improving Literacy in Key Stage 1 | EEF

Effective Professional Development | EEF

	Challenge 4
Disadvantaged pupils experience greater social, emotional and mental health challenges. These needs can impact attendance, engagement, self-regulation and readiness to learn, creating barriers to positive academic and personal outcomes.

	Our commitment is to protect and extend the highly effective well-being, pastoral and safeguarding provision already embedded across the school, ensuring disadvantaged pupils continue to thrive socially, emotionally and academically. Through strong relationships, proactive identification and effective safeguarding systems, we will ensure pupils’ needs are recognised early and barriers to attendance, engagement and achievement are addressed.
In line with our School Improvement Plan, we will further strengthen partnerships with specialist services and wider organisations, ensuring timely, appropriate and coordinated support for pupils and families. We will continue to develop pupils’ resilience, self-regulation and confidence, equipping them with the emotional tools they need to engage positively with school and learning.  As a result, pupils overcome barriers to well-being and engagement, disadvantaged pupils make strong progress and all pupils develop the resilience, self-regulation and confidence needed to access learning, participate fully and achieve outcomes that reflect their potential- securing the foundations for positive life chances, social mobility and equity well beyond primary school.

	Area
	Activity
	Evidence 

	Wider Strategies 
Cost Staff:
£9621.60
£15963.80
£1699.74
£9000


Cost Resource:
£4635
	Safeguarding intelligence: Embed strategic engagement with local and Greater Manchester sentiment and tension intelligence, using emerging themes to inform safeguarding, pastoral provision and enrichment.

Maximise Pol-Ed to develop pupils’ safeguarding knowledge progressively, alongside enrichment and enhancements that respond to community sentiment, emerging tensions and identified vulnerabilities.
 
Use of vulnerability scales to craft nurture and bespoke safeguarding provision for children and families.

Family capacity: Support PPG families through ESOL, Family Empowerment, family literacy and family numeracy, equipping parents with practical strategies to support learning, routines, behaviour and attendance at home.

Intensify support where needed: Provide bespoke and intensive support for pupils and families experiencing crisis, ensuring barriers to well-being, attendance and engagement are identified and addressed swiftly.

Embed emotional well-being: Extend My Happy Mind into the Nurture Breakfast Club and across whole-school provision, strengthening pupils’ emotional literacy, resilience and self-regulation.

Develop self-regulation: Provide weekly yoga sessions to support emotional regulation, readiness to learn and positive well-being.

Attendance through family engagement: Use ESOL and family learning sessions to build parents’ understanding of school routines, attendance and its impact on learning, enabling families to support more consistent engagement with school.
	Promoting and supporting mental health and wellbeing in schools and colleges - GOV.UK (www.gov.uk)

EEF_Social_and_Emotional_Learning.pdf (educationendowmentfoundation.org.uk)

Parental engagement | EEF (educationendowmentfoundation.org.uk)

EEF | Personal Social and Emotional Development (educationendowmentfoundation.org.uk)

Keeping children safe in education - GOV.UK

Summary of evidence | EEF
Improving Social and Emotional Learning in Primary Schools | EEF

	Challenge 5
Although attendance for disadvantaged pupils is above national and persistent absence is significantly below national, disadvantaged pupils with SEND continue to have lower attendance than their peers. Barriers to consistent attendance for this group remain a challenge, impacting access to learning and progress.

	Our commitment is to protect and extend the highly effective attendance culture and systems already embedded across the school, ensuring disadvantaged pupils continue to attend regularly and access learning consistently. While attendance for disadvantaged pupils remains above national and persistent absence significantly below national, we will maintain a sharp focus on disadvantaged pupils with SEND, where attendance remains lower than their peers. Through proactive identification, strong relationships with families and effective partnership working, we will identify and remove barriers early, ensuring every disadvantaged pupil with SEND receives the right support to attend consistently and engage fully in learning.  As a result, attendance gaps are narrowed, disadvantaged pupils with SEND access learning more consistently and all pupils are supported to participate fully, make strong progress and achieve outcomes that reflect their potential- securing the foundations for positive life chances, social mobility and equity well beyond primary school.


	Area
	Activity
	Evidence

	Wider Strategies 
Cost Staff:
£25657.60
£22458.00
£7981.90
£5542.30

Cost Resource:
£5000
£8000
	Targeted attendance support: Deploy Inclusion Team staff through the graduated attendance approach to identify and remove barriers for disadvantaged pupils with SEND and prevent persistent absence. 

Data-led action: Use DfE comparison reports and internal attendance data to identify gaps, target intervention and evaluate impact. 

Rigorous monitoring: Maintain daily attendance analysis and weekly action, ensuring emerging absence is addressed swiftly and improved attendance is recognised. 

Remove practical barriers: Provide funded Breakfast Club places for identified PPG pupils to improve punctuality, attendance, social communication and readiness to learn. 

Address attendance anxiety: Embed My Happy Mind in the Nurture Breakfast Club to strengthen emotional regulation, confidence and engagement for pupils experiencing anxiety-related barriers to attendance.

Attendance leadership and training: Provide targeted attendance training and professional development for staff, strengthening consistent identification, recording and response to absence, with a particular focus on disadvantaged pupils with SEND. 

Weekly attendance watch: Maintain a weekly Attendance Watch meeting to review emerging patterns, vulnerable pupils and agreed actions, ensuring barriers are addressed swiftly, responsibilities are clear and the impact of support is evaluated.
	Working together to improve school attendance - GOV.UK

Communicating with parents about school attendance - GOV.UK

RISE attendance improvement - GOV.UK





	Total staffing cost to action challenges
	£214901.90

	Total resource cost to action challenges
	£54798.10

	Total budgeted cost
	£269,700.00



Part B: Review of outcomes in the previous academic year (2025-2026)

	Intended Outcomes 2025-2026

	This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.

	Intended Outcome
	Success Criteria

	Challenge 1: Assessments, observations, and discussions with pupils indicate underdeveloped oral language skills and ability to articulate ideas and apply a range of oracy techniques through spoken language.  These are more prevalent among our disadvantaged pupils than their peers.
	Improved oracy, particularly through presentation of the curriculum through children’s the ability to articulate ideas, develop understanding and engage with others through spoken language among disadvantaged pupils.

Improved Clarity and Structure
Pupils, particularly those from disadvantaged backgrounds, are able to express ideas clearly and in a logically structured manner during spoken activities, with reduced reliance on prompts or teacher scaffolding.
Expanded Vocabulary Usage
Pupils demonstrate the use of tiered vocabulary, choosing appropriate words for context and purpose in discussions, presentations, and collaborative dialogue.
Application of Oracy Techniques
Pupils consistently apply a range of oracy techniques such as tone modulation, appropriate pace, eye contact, active listening, and turn-taking during class discourse and formal speaking tasks.
Increased Engagement and Confidence
Disadvantaged pupils show a measurable increase in participation during discussions and group tasks, including willingness to initiate and lead conversation.
Progress Evident in Assessments and Observations
Tracking data, teacher observations, and pupil voice reflect a narrowing of the gap between disadvantaged pupils and their peers in oral language proficiency and spoken language tasks.


	Outcomes/ Impact 2025-2026
· The focus on oracy has led to improved spoken language skills among disadvantaged pupils, enabling them to articulate ideas clearly, use a broader range of subject-specific vocabulary and present their learning with confidence. Pupils increasingly apply effective oracy techniques, including active listening, appropriate pace, tone and turn-taking, resulting in higher levels of engagement and participation. Teacher observations, pupil voice and assessment evidence indicate improved oral language proficiency and a narrowing of the attainment gap between disadvantaged pupils and their peers.

· 96% pf disadvantaged pupils Y3-6 reading 90+ wpm with an average increase of between 20 and 40 wpm during this academic year with the average wpm sitting between 150-187 wpm.

· WellComm assessments indicate that 100% of pupils are achieving Stage 9 by the end of Reception, demonstrating age-appropriate speech, language and communication skills. Disadvantaged pupils have made exceptional progress through targeted intervention, with an increasing proportion reaching Stage 9 and reducing the gap with their peers.

The school’s focus on oracy has significantly improved pupils’ confidence, communication skills and spoken language, particularly for disadvantaged pupils. Pupils articulate ideas more clearly, use an increasingly sophisticated range of vocabulary, and apply effective oracy techniques during discussions and presentations. 100% of pupils now participate in at least two oracy presentations each year to a live audience, increasing confidence and engagement in purposeful speaking opportunities

	Challenge 2: Assessments indicate that attainment among disadvantaged pupils (in Years 1-5) is below that of non-disadvantaged pupils specifically with regards to writing fluency, vocabulary application and stamina.
	Maintain writing attainment for disadvantaged pupils in line with all pupils for years 1-5. To ensure that the greater depth standard for pupils at the end of KS2 is in line with all and the validated national standard for disadvantaged pupils.

Attainment Parity Maintained (Years 1–5)
Disadvantaged pupils consistently meet expected standards in writing across Years 1–5, with internal tracking showing parity in outcomes compared to the wider cohort.
Progression Evidence Across Key Stages
Disadvantaged pupils demonstrate sustained progress in writing, supported by formative and summative assessment evidence, annotated work samples, and moderated judgments.
Mastery of Greater Depth Standards (End of KS2)
Disadvantaged pupils achieving greater depth in writing meet the criteria outlined in national standards, with the proportion matching or exceeding national benchmarks for similar cohorts.
Enhanced Writing Quality and Independence
Pupils show increasing independence in planning, drafting, and editing written work. Writing demonstrates secure use of grammar, varied sentence structures, cohesive devices, and purposeful vocabulary choices.
Impact of Targeted Support and Interventions
Data and pupil outcomes reflect that targeted teaching strategies—such as focused feedback, modelling, and scaffolding—are effectively closing the gap, particularly for those at risk of under-attaining.
Validated External Moderation Outcomes
External moderation (where applicable) confirms that writing judgements for disadvantaged pupils are in line with national expectations and not over- or under-inflated


	Outcomes/ Impact 2025-2026
· 86% Expected: Listening, Attention and Understanding by end of reception, which is a 14.9% increase on the previous year. 

· WellComm assessments indicate that 100% of pupils are achieving Stage 9 by the end of Reception, demonstrating age-appropriate speech, language and communication skills. Disadvantaged pupils have made exceptional progress through targeted intervention, with an increasing proportion reaching Stage 9 and reducing the gap with their peers.

· Year 6 2025-2206 Ending- Writing Outcomes:

	EXP	GDS                      	National EXP
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· Disadvantaged pupils significantly outperform disadvantaged national and outperform that of all.
· Disadvantaged pupils achieve greater depth in writing meet the criteria outlined in national standards, with the proportion significantly exceeding national benchmarks and for similar cohorts.
· Disadvantaged pupils consistently meet expected standards in writing across Years 1–5, with internal tracking showing parity in outcomes compared to the wider cohort.
· Disadvantaged pupils demonstrate sustained progress in writing, supported by formative and summative assessment evidence, annotated work samples, and moderated judgments.
Pupils show increasing independence in planning, drafting, and editing written work. Writing demonstrates secure use of grammar, varied sentence structures, cohesive devices, and purposeful vocabulary choices.

	Challenge 3: Assessments, observations, and discussions with pupils suggest disadvantaged pupils have greater difficulties with phonics, fluency and comprehension than their peers. They enter school with a baseline significantly lower than all children. If this is not addressed, it negatively impacts their development as readers.
	Continued high outcomes in PSC, reading attainment KS1/KS2 among disadvantaged pupils.
Phonics Screening Check 82% of disadvantaged pupils meet the expected standard- ensure the attainment for PSC for Year 1 PPG is in line with all. 
 Sustained PSC Performance (Year 1)
At least 82% of disadvantaged Year 1 pupils achieve the expected standard in the PSC, with performance closely matching or exceeding that of non-disadvantaged peers.
Early Reading Fluency and Decoding Skills
Disadvantaged pupils demonstrate confident decoding skills and fluency in early reading tasks, with formative assessment showing secure application of phonics knowledge.

	Outcomes/ Impact 2025-2026

· 100% of disadvantaged pupils by the end of EY, are expected for RWI phonics
[image: ]

	Challenge 4: Observations, discussions, and assessments indicate that disadvantaged pupils have greater difficulties with mental health and emotional wellbeing. 100% of pupils on the safeguarding register are disadvantaged pupils, if not addressed, this can negatively impact social and academic development, with additional impact on attendance.


	Sustained high levels of wellbeing from the end of 2025/ 26 academic year demonstrated by: 
· qualitative data from student voice, student and parent surveys and teacher observations a significant increase in participation in enrichment activities, particularly among disadvantaged pupils. 
To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged pupils. To improve the social and emotional outcomes for our disadvantaged pupils, work with pupils and through parental engagement improving parent engagement with pupil academic outcomes.
Positive Pupil Voice and Qualitative Feedback
Student voice, parent surveys, and teacher observations consistently reflect high levels of emotional wellbeing, with marked improvements noted among disadvantaged pupils.
High Participation in Enrichment Activities
Disadvantaged pupils show a significant and sustained increase in engagement with enrichment opportunities (clubs, trips, creative and cultural events), with participation rates comparable to or exceeding their peers.
Improved Social and Emotional Outcomes
Pupils demonstrate enhanced emotional literacy, resilience, and self-regulation through observable behaviours, pupil feedback, and wellbeing tracking tools (e.g., Boxall Profile, PASS, etc.).
Impact of Parental Engagement
Increased parent/carer involvement in wellbeing and academic support initiatives (e.g., workshops, learning reviews, home-school communication), especially among families of disadvantaged pupils.
Integrated Wellbeing Strategies Across School
Whole-school approaches to wellbeing are embedded into the curriculum, pastoral systems, and staff development—evidenced through planning documents, monitoring reports, and staff/pupil reflections.
Sustained Outcomes Post-2025/26
Wellbeing and enrichment data show consistent or improving trends beyond the target academic year, indicating that the school has successfully maintained high standards and closed engagement gaps.


	Outcomes/ Impact 2025-2026
The school's sustained focus on wellbeing has resulted in improved social, emotional and academic outcomes, particularly for disadvantaged pupils. Pupil voice, parent surveys and teacher observations demonstrate consistently high levels of wellbeing, confidence and emotional resilience. Disadvantaged pupils are participating more fully in enrichment opportunities, with engagement now comparable to their peers. Increased parental engagement has continued to build upon home-school partnerships and supported both wellbeing and academic progress. 

· Following the recent TEP national survey (spring 2026), our school has been recognised as performing exceptionally well across a number of key areas. Most notably, we have been placed in the top 10% of primary schools nationally for:
• Workload and wellbeing
• Primary effort 
• Pupil recommendation 

In addition, we have achieved a position in the top 5% nationally for: 
• Inclusion 
• Primary enjoyment

Spring_2026_TEP_Letter_to_Parents_and_Carers.pdf

100% of teachers said that the My Happy Mind modules have helped their class to understand their brain. 

92% of teachers said they have seen the self-esteem and confidence of their children improve from using myHappymind so far. 

100% of teachers said they have seen children expressing Gratitude for people around them and for experiences 

100% of teachers said their children have a better understanding of the importance of positive relationships and how to build them. 

During an anonymous survey to My Happy Mind, staff also shared their observations of the impact:
"The children have been giving more compliments to each other and myself and are able to say what they are grateful for more easily than at the beginning of the topic."

"The children find happy breathing very calming and some use it outside of the classroom."

"It has helped with active listening not just in the classroom but all-around school"

"The children are more aware of how being grateful makes them feel and how showing gratitude and appreciation to others makes them feel"

· The school has established a comprehensive Parent Curriculum that provides structured opportunities throughout the academic year to engage families in their children's learning, wellbeing and personal development. The programme directly supports disadvantaged families by removing barriers to engagement, developing parental confidence and strengthening home–school partnerships.
Supporting academic learning and parental skills
· The curriculum includes a range of targeted opportunities that enable parents to support learning at home. These include:
· ESOL classes delivered across the year, improving parents' English language skills and confidence in communicating with school and supporting learning. 
· Family Learning sessions in Reception and across the school, developing parents' understanding of phonics, reading, mathematics and literacy strategies used in school. 
· Regular Learning and Teaching newsletters, trips, learning tasks and curriculum workshops, enabling parents to reinforce classroom learning at home. 
· Parent workshops such as RWI Phonics, Mastering Number, SATs information sessions and transition meetings, equipping parents with the knowledge and confidence to support academic progress. 
· 
These opportunities improve parental engagement, increase confidence in supporting children's learning and strengthen understanding of the impact that attendance and routines have on academic achievement.

Developing parenting strategies and family wellbeing
The curriculum provides sustained support through:
· Family Empowerment Sessions supporting parents with everyday parenting challenges. 
· Paediatric First Aid, Computer Literacy, Family Finance/Budgeting and Internet Safety workshops, helping families develop practical life skills. 
· A Warm Space offering access to food, internet, charging facilities and informal support. 
· Signposting to Early Help, the School Nurse and the Community Educational Psychology Service, including the Overcoming Programme for families experiencing anxiety. 

These initiatives provide increasingly bespoke and intensive support for families experiencing challenge or crisis, ensuring early intervention and improving children's wellbeing and readiness to learn.

Supporting emotional wellbeing
The Parent Curriculum complements the school's wider wellbeing provision through:
· The implementation of My Happy Mind across the school and within the Nurture Breakfast Club, promoting emotional literacy, resilience and positive mental health. 
· Weekly yoga sessions that develop self-regulation, mindfulness and emotional resilience, supporting pupils who require additional regulation strategies. 
Together, these approaches ensure that wellbeing strategies are consistently reinforced both at school and at home.

Impact
The Parent Curriculum has strengthened relationships with families, increased parental participation in school life and improved parents' confidence in supporting learning and wellbeing. Targeted provision, particularly for disadvantaged families, has increased engagement with school, enhanced access to wider support services and contributed to improved attendance, emotional wellbeing and academic outcomes for pupils.


	Challenge 5: Whilst rate of persistent absenteeism has significantly declined, including disadvantaged pupils, this remains a challenge. Our assessments and observations indicate that PA negatively impacts on disadvantage pupils’ progress.


	To continue to improve attendance for all pupils, particularly our disadvantaged pupils’ persistent absenteeism.
Sustain high attendance demonstrated by the overall absence rate for all pupils being no more than 4%, and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being reduced by 1% academic year 2024-2025. Maintain low persistent absenteeism by 8-10% academic year 2025- 2026.

Overall: To increase attendance of disadvantaged pupils from 95% to 96% (2025/2026)

Reduced Overall Absence Rate (All Pupils)
Whole-school attendance data shows an overall absence rate of no more than 4% by the end of the 2024–2025 academic year.
Closing the Attendance Gap
The attendance gap between disadvantaged pupils and their non-disadvantaged peers is reduced by at least 1% by July 2025, with sustained efforts shown through termly analysis and intervention impact reviews.
Improved Attendance for Disadvantaged Pupils
Attendance rate for disadvantaged pupils increases from 95% to 96% by the end of the 2025–2026 academic year, evidenced through accurate and timely data tracking.
Low Persistent Absenteeism Rates Sustained
Persistent absenteeism (pupils with attendance below 90%) is reduced to between 8–10% by the end of 2025–2026, including targeted improvement among disadvantaged pupils.
Targeted Intervention and Monitoring
Strategic attendance interventions (e.g. mentoring, family liaison, rewards systems, parental engagement programs) are in place and documented, especially for pupils at risk of persistent absence.
Strengthened Home-School Partnerships
Parent engagement initiatives result in improved attendance outcomes among disadvantaged pupils, as reflected in survey feedback, meeting records, and attendance follow-up notes.
Positive Pupil and Family Perceptions
Qualitative data (pupil voice and parent surveys) indicate stronger awareness of the importance of attendance and the impact on learning and wellbeing.


	Outcomes/ Impact 2025-2026
Gorsefield disadvantaged attendance data during 2025-2026
Gorsefield all attendance 95% with PA at 12%
All- 95%/ PA 9%

National ALL: 94.8%/ PA 14%

The school's rigorous and proactive attendance routines have secured consistently strong attendance outcomes. Daily monitoring, regular analysis of attendance data and swift intervention have ensured attendance remains above national averages. The DfE Monitor Your School Attendance report (spring term full) shows overall attendance at 95%, above the national average of 94.9%, while pupils eligible for free school meals achieved 94% attendance, significantly above the national average of 92.2%. 
These rigorous systems have contributed to 2025–2026 disadvantaged attendance of 95% with persistent absence at 12%, while overall school attendance is 95% with persistent absence reduced to 9%, comparing favourably with national figures of 94.8% attendance and 14% persistent absence.




Externally Provided Programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	TT Rockstars
	TTRS

	Jigsaw PSHE
	Jigsaw

	Power Maths
	Oxford Owl

	Read Write Inc
	Ruth Miskin

	My Happy Mind
	My Happy Mind- NHS


Service Pupil Premium Funding 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	N/A 

	What was the impact of that spending on service pupil premium eligible pupils?
	N/A
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